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Abstract

Slow learners often encounter persistent academic
challenges within mainstream educational settings,
including limited classroom participation, low self-
confidence, reduced motivation, and difficulties in
comprehending curriculum content at the pace
expected of their peers. Although these learners
typically do not meet the diagnostic criteria for
intellectual disability or specific learning disorders, they
frequently experience educational disadvantages that
affect both academic achievement and psychosocial
development. Inclusive education emphasizes the need
to provide equitable learning opportunities through
instructional adaptation, emotional support, and
learner-centred pedagogical practices. However,
limited research has examined how multiple
intervention strategies can be integrated to facilitate
meaningful learner transformation within inclusive
classrooms.

The present study explored the transformation of a
slow learner into an active learner through a structured
intervention framework implemented in a mainstream
school setting. Guided by educational psychology
principles and inclusive pedagogical approaches, the
study adopted a qualitative case study design to
examine the educational, emotional, and behavioural
changes experienced by a Grade VI student identified as
a slow learner. Data were collected through classroom
observations, semi-structured interviews with the
student, teacher, and parent, document analysis, and
reflective teaching journals. The intervention was

implemented over six months and incorporated
differentiated instruction, multisensory teaching
strategies, emotional reinforcement, peer

collaboration, and parental involvement. Data were
analysed using thematic analysis.
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Five major themes emerged from the analysis:
academic engagement and classroom participation,
emotional confidence and self-regulation, effectiveness
of differentiated and multisensory instruction,
influence of social support systems, and transformation
from passive to active learning behaviour. The findings
revealed notable improvements in classroom
participation, task initiation, confidence, peer
interaction, homework completion, and willingness to
engage in academic activities. The learner
demonstrated reduced fear of failure, greater self-
efficacy, and increased responsiveness to instructional
tasks following the intervention.

The study concludes that learner transformation is best
understood as a multidimensional process shaped by
the interaction of instructional, emotional, and social
factors. The findings highlight the effectiveness of
integrated intervention frameworks in promoting
engagement and participation among slow learners and
reinforce the importance of inclusive educational
practices that address diverse learner needs. The study
contributes to educational psychology and inclusive
education by demonstrating how coordinated support
systems can facilitate meaningful educational
transformation  within ~ mainstream  classroom
environments.

Keywords: Slow learner | Active Learner | Inclusive
Education | Multisensory Teaching | Educational
Psychology
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Education plays a fundamental role in shaping
individual development, social participation, and
lifelong learning outcomes. Contemporary
educational systems increasingly recognize that
learners differ significantly in their cognitive
abilities, learning pace, motivation, interests, and
educational needs. As a result, the traditional
“one-size-fits-all” approach to teaching has
gradually given way to more inclusive and learner-
centred educational practices that acknowledge
and accommodate learner diversity. Inclusive
education promotes the principle that all learners,
regardless of their abilities or learning
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opportunities to participate, learn, and succeed
within mainstream educational settings (UNESCO,
2020).

Within inclusive classrooms, teachers encounter
learners with diverse academic profiles. While
some students progress rapidly and demonstrate
high levels of academic achievement, others
require additional support, time, and instructional
adaptation to understand and apply learning
concepts effectively. Among these learners are
slow learners, a group that frequently experiences
educational challenges but often receives less
attention than learners with formally diagnosed
disabilities. Slow learners typically exhibit slower
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academic progress than their peers despite having
the capacity to learn when provided with
appropriate instructional support and learning
opportunities (Mangal, 2007). They generally
function within the lower range of average
intellectual ability and often struggle to cope with
the pace and demands of conventional classroom
instruction.

Slow learners face numerous challenges within
mainstream educational environments. These
challenges may include difficulty understanding
abstract concepts, slower information processing,
limited attention span, poor memory retention,
reduced problem-solving ability, and challenges in
transferring learned knowledge to new situations
(Hallahan et al.,, 2019). Such difficulties often
result in repeated academic failure, reduced
classroom participation, and declining motivation.
Over time, these experiences may negatively
influence learners’ emotional well-being, self-
esteem, and confidence in their academic abilities.
Consequently, many slow learners become
passive participants in classroom activities and
gradually withdraw from meaningful engagement
in the learning process.

Passive learning behaviour is one of the most
common educational concerns associated with
slow learners. Passive learners often hesitate to
ask questions, avoid answering during classroom
discussions, show reluctance to participate in
group activities, and demonstrate limited initiative
in academic tasks. These behaviours are
frequently influenced by repeated experiences of
academic difficulty, fear of making mistakes, and
negative self-perceptions regarding learning
ability (Bandura, 1997). When learners repeatedly
encounter failure or criticism, they may develop
low academic self-efficacy, leading to reduced
effort, task avoidance, and emotional withdrawal
from educational activities. Such patterns create a
cycle in which academic challenges contribute to
low confidence, which in turn further reduces
engagement and participation.

Educational psychology emphasizes that learning
is influenced not only by cognitive factors but also
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by emotional, social, and environmental
conditions. According to Bandura’s (1997) theory
of self-efficacy, learners’ beliefs about their
capabilities significantly affect their motivation,
persistence, and willingness to engage in learning
tasks. Similarly, Vygotsky’s (1978) sociocultural
theory highlights the importance of social
interaction, scaffolding, and guided participation
in promoting cognitive development. Piaget’s
(1952) theory of cognitive development
emphasizes the need to align instruction with
learners’ developmental readiness and cognitive
capabilities. Together, these perspectives suggest
that meaningful educational transformation
requires instructional approaches that address
both academic and psychosocial dimensions of
learning.

Recent educational research increasingly
advocates learner-centred and differentiated
teaching approaches to support diverse learnersin
mainstream classrooms. Differentiated instruction
involves adapting content, teaching methods,
learning activities, and assessment practices
according to learners’ readiness levels, interests,
and learning profiles (Tomlinson, 2014). Rather
than expecting all students to learn in identical
ways and at the same pace, differentiated
instruction recognizes individual variability and
seeks to create accessible learning experiences for
all  learners. Studies have shown that
differentiated teaching strategies can improve
comprehension, participation, motivation, and
academic achievement among learners who
experience learning difficulties (Subban, 2016).

In addition to differentiated instruction,
multisensory teaching approaches have gained
recognition as effective strategies for supporting
learners who  struggle with traditional
instructional methods. Multisensory learning
engages multiple sensory channels—uvisual,
auditory, tactile, and kinaesthetic—during
instruction, thereby enhancing understanding,
retention, and learner engagement. Research
suggests that learners experiencing academic
difficulties often benefit from concrete,
experiential, and  activity-based learning
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experiences that make abstract concepts more
meaningful and accessible (Kaur, 2021). Visual
aids, demonstrations, storytelling, role-play,
hands-on activities, and educational games can
contribute significantly to learner understanding
and participation.

Equally important is the role of emotional support
in facilitating academic engagement. Slow
learners often experience anxiety, frustration, fear
of failure, and low confidence due to repeated

academic struggles. Positive reinforcement,
encouragement, constructive feedback, and
emotionally supportive teacher-student

relationships can help reduce anxiety and increase
learners’ willingness to participate in classroom
activities (Heiman, 2017). When learners perceive
the classroom as a safe and supportive
environment, they are more likely to take risks, ask
guestions, attempt challenging tasks, and engage
actively in the learning process.

The influence of social relationships on learning
has also been widely documented. Peer
collaboration and cooperative learning provide
opportunities for learners to receive support,
clarification, encouragement, and social
acceptance from classmates. Vygotsky (1978)
argued that learning occurs most effectively
through guided interaction within social contexts.
Peer-assisted learning, collaborative problem-
solving, and group activities can help slow learners
develop confidence and improve participation
while reducing feelings of isolation and academic
inadequacy. Furthermore, positive peer
relationships contribute to a sense of belonging
and emotional security within the classroom
environment.

Parental involvement represents another critical
factor influencing learner development and
educational success. Research consistently
demonstrates that learners whose parents
actively support and encourage their education
are more likely to demonstrate higher levels of
motivation, persistence, and academic
engagement (Jain & Sharma, 2021). For slow
learners, parental encouragement and structured
support at home can reinforce classroom learning,
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strengthen study habits, and enhance confidence.
Effective collaboration between teachers and
parents therefore plays an essential role in
creating consistent support systems across home
and school environments.

Although numerous studies have examined
differentiated instruction, multisensory learning,
emotional support, peer collaboration, and
parental involvement individually, relatively few
studies have explored how these approaches
function collectively within an integrated
intervention framework to facilitate learner
transformation. Existing research often focuses on
learners with diagnosed disabilities, while
comparatively less attention has been given to
slow learners who experience persistent academic
difficulties but do not meet criteria for specific
disabilities. Furthermore, there remains limited
gualitative evidence examining how instructional,
emotional, and social interventions interact to
transform passive learning behaviour into active
participation within mainstream educational
settings.

The present study was developed in response to
this gap. The study focuses on the educational
transformation of a slow learner within an
inclusive classroom environment and examines
how a structured intervention framework can
support increased engagement, confidence,
participation, and academic involvement. The
intervention framework integrates differentiated
instruction, multisensory teaching strategies,
emotional reinforcement, peer collaboration, and
parental involvement to create a comprehensive
support system addressing the learner’s cognitive,
emotional, and social needs.

The concept of learner transformation extends
beyond improvements in academic performance.
Transformation involves meaningful changes in
learners’ attitudes toward learning, self-
confidence, participation, motivation, and ability
to engage actively in educational experiences. An
active learner is not merely a learner who achieves
higher grades but one who participates willingly,
interacts confidently, seeks understanding,
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demonstrates curiosity, and takes increasing
responsibility for learning. Understanding how
such transformation occurs is particularly
important for educational psychologists, teachers,
and policymakers seeking to promote inclusive
and equitable educational opportunities for
diverse learners.

This study therefore explores the process through
which a slow learner transitioned from passive
academic participation to active engagement
within a mainstream classroom setting. By
examining the learner’'s experiences before,
during, and after intervention, the study seeks to
contribute to the growing body of knowledge on
inclusive education, learner-centred pedagogy,
and educational psychology. The findings are
expected to provide practical insights for teachers,
school psychologists, parents, and educational
institutions seeking effective strategies to support
slow learners and foster meaningful educational
transformation.

In an era where inclusive education is increasingly
viewed as a fundamental educational right rather
than a specialized provision, understanding how
to support learners who struggle within
conventional classroom structures has become a
pressing educational priority. The present study
contributes to this objective by demonstrating
how coordinated instructional, emotional, and
social support systems can empower learners to
overcome educational barriers and participate

more actively in their own learning journeys.

Il. LITERATURE REVIEW AND THEORETICAL FOUNDATIONS

2.1 Understanding Slow Learners in Inclusive
Educational Contexts

Contemporary educational systems increasingly
recognize learner diversity as a fundamental
characteristic of classroom environments. Within
mainstream educational settings, students differ
considerably in cognitive abilities, learning styles,
developmental readiness, motivation, and
academic performance. Among these diverse
learners are slow learners, who typically
demonstrate slower academic progress compared

Vol 1 | Issue 4 | August, 2026

to their peers despite possessing the potential to
learn successfully when provided with appropriate
support and instructional adaptation (Mangal,
2007).

Slow learners generally function within the lower
range of average intellectual ability and often
require  additional time, repetition, and
individualized guidance to understand academic
concepts (Hallahan et al., 2019). Unlike learners
with intellectual disabilities or specific learning
disorders, slow learners do not necessarily exhibit
severe cognitive impairments. However, they
frequently encounter difficulties in processing
information, retaining learned material, applying
concepts to new situations, and keeping pace with
classroom instruction. These challenges often
result in lower academic achievement, reduced
participation, and increased dependence on
teacher support.

The educational experiences of slow learners are
shaped not only by cognitive factors but also by
emotional and social influences. Repeated
academic difficulties may contribute to feelings of
frustration, anxiety, and diminished self-
confidence. Over time, these experiences can lead
to passive learning behaviour characterized by
reluctance to participate, fear of making mistakes,
avoidance of challenging tasks, and limited
engagement in classroom activities (Ormrod,
2020). Consequently, supporting slow learners
requires a holistic approach that addresses
cognitive, emotional, and social dimensions of
learning.

The philosophy of inclusive education emphasizes
the responsibility of schools to accommodate
learner diversity through flexible and responsive
pedagogical practices. UNESCO (2020) advocates
educational systems that ensure equitable
participation and learning opportunities for all
students regardless of their abilities or learning
characteristics. Within this framework, slow
learners should not be viewed as deficient learners
but rather as learners requiring instructional
approaches that recognize and respond to
individual learning needs.
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2.2 Theoretical Foundations of Learner
Transformation

The present study is grounded in educational
psychology theories that emphasize the dynamic
relationship between cognitive development,
social interaction, motivation, and learning
engagement. Three theoretical perspectives are
particularly relevant to understanding the
transformation of slow learners into active
learners: Piaget’'s theory of cognitive
development, Vygotsky’s sociocultural theory, and

Bandura’s theory of self-efficacy.

Piaget’s Theory of Cognitive Development

Piaget (1952) proposed that learning occurs
through active interaction with the environment
and that cognitive development progresses
through identifiable stages. According to Piaget,
learners construct knowledge through processes
of assimilation and accommodation, gradually
developing increasingly sophisticated mental
structures. Effective instruction therefore requires
alignment between learning experiences and
learners’ developmental readiness.

For slow learners, abstract and highly complex
instructional approaches may create barriers to
understanding. Learning  becomes  more
meaningful when concepts are presented through
concrete experiences, visual representations, and
activity-based methods. The use of hands-on
learning activities, demonstrations, and
experiential teaching strategies allows learners to
engage actively with content and construct
understanding at their own pace. Piaget’s
framework thus supports instructional adaptation
and learner-centred pedagogical approaches for
students who require additional cognitive
support.

Vygotsky’s Sociocultural Theory

Vygotsky (1978) emphasized the social nature of
learning and argued that cognitive development
occurs  through interaction with  more
knowledgeable individuals within cultural and
educational contexts. Central to his theory is the
concept of the Zone of Proximal Development
(ZzPD), which refers to the gap between what
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learners can accomplish independently and what
they can achieve with guidance and support.

The concept of scaffolding, derived from
Vygotsky’s work, has important implications for
slow learners. Through guided instruction, peer
collaboration, and supportive teacher
interactions, learners can gradually develop
competencies that would otherwise remain
beyond their independent capabilities. Peer-
assisted learning, cooperative activities, and
structured classroom support systems create
opportunities for learners to participate actively
while receiving assistance appropriate to their
developmental needs.

Bandura’s Theory of Self-Efficacy

Bandura’s (1997) theory of self-efficacy highlights
the importance of learners’ beliefs about their
own  capabilities.  Self-efficacy influences
motivation, persistence, effort, and willingness to
engage in challenging tasks. Learners with strong
self-efficacy are more likely to attempt difficult
activities, persist when facing obstacles, and
recover from setbacks. In contrast, learners with
low self-efficacy often avoid challenging situations
and demonstrate reduced motivation.

Slow learners frequently experience repeated
academic difficulties that negatively affect self-
confidence and perceptions of competence.
Positive reinforcement, successful learning
experiences, encouragement, and supportive
feedback can help strengthen self-efficacy and
promote active engagement. Bandura’s theory
therefore provides a useful framework for
understanding how emotional support and
confidence-building strategies contribute to
learner transformation.

Together, these theoretical perspectives suggest
that meaningful educational transformation
occurs when instructional support, social
interaction, and motivational factors are aligned
to create supportive learning environments.

2.3 Differentiated Instruction and Learner
Engagement
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Differentiated instruction has emerged as one of
the most influential approaches for addressing
learner diversity within inclusive classrooms.
Tomlinson (2014)  defines  differentiated
instruction as a proactive approach to teaching in
which content, process, product, and learning
environments are modified according to learners’
readiness levels, interests, and learning profiles.

The central assumption underlying differentiated
instruction is that learners differ in how they learn
and therefore should not be expected to achieve

educational  outcomes  through identical
instructional pathways. Differentiation allows
teachers to provide multiple routes to
understanding while maintaining common

learning objectives. Strategies such as flexible
grouping, scaffolded instruction, simplified
explanations, visual supports, and alternative
assessment methods enable learners to access
curriculum content more effectively.

Research consistently demonstrates positive
relationships between differentiated instruction
and learner engagement. Studies indicate that
when instruction is adapted to individual needs,
learners demonstrate increased motivation,
participation, task persistence, and academic
achievement (Subban, 2016). Differentiated
teaching also reduces frustration by ensuring that
learning activities remain challenging yet
attainable.

For slow learners, differentiated instruction is
particularly important because it accommodates
slower processing speed, varied learning
preferences, and the need for repeated practice.
By reducing cognitive overload and providing
structured support, differentiated instruction
creates opportunities for learners to experience
success, thereby promoting confidence and
engagement.

2.4 Multisensory Teaching and Active Learning

Multisensory teaching refers to instructional
approaches that engage multiple sensory
modalities simultaneously, including visual,

auditory, kinaesthetic, and tactile channels. Such
approaches are based on the understanding that
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learners process information differently and that
engaging multiple senses can enhance
comprehension, retention, and application of
knowledge.

Traditional teacher-centred methods often rely
heavily on verbal instruction, which may
disadvantage learners who benefit from concrete
and experiential learning experiences.
Multisensory approaches provide alternative
pathways for understanding by integrating visual
aids, demonstrations, storytelling, educational
games, role-play, hands-on activities, and
technology-enhanced learning experiences.

Research suggests that multisensory teaching can
improve academic performance, attention,
motivation, and learner engagement, particularly
among students experiencing learning difficulties
(Kaur, 2021). Visual supports such as charts,
diagrams, and graphic organizers help learners
organize information and understand
relationships between concepts. Kinaesthetic and
tactile activities provide opportunities for active
exploration, while auditory strategies reinforce
understanding through repetition and discussion.
The effectiveness of multisensory instruction is
closely linked to active learning principles. Active
learning emphasizes learner participation,
interaction, and engagement rather than passive
reception of information (Prince, 2004). By
involving learners directly in educational activities,
multisensory approaches encourage deeper
processing, meaningful learning, and increased
classroom participation.

2.5 Emotional Support, Social Interaction, and
Learner Transformation

Educational success is influenced not only by
cognitive factors but also by emotional and social
experiences. Learners who feel supported, valued,
and confident are more likely to engage actively in
learning activities and persist in the face of
academic challenges.

Slow learners frequently experience fear of failure,

anxiety, and reduced self-confidence as a result of
repeated academic struggles (Heiman, 2017).
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These emotional barriers may contribute to
avoidance behaviours and passive participation.
Positive reinforcement, constructive feedback,
encouragement, and emotionally supportive
teacher-student relationships can help reduce
anxiety and foster greater confidence.

Social interaction also plays a critical role in
learner development. Cooperative learning and
peer collaboration provide opportunities for
learners to exchange ideas, receive assistance, and
develop communication skills (Johnson & Johnson,
2017). Peer support can reduce feelings of
isolation while promoting participation and
academic engagement.

Parental involvement further strengthens
educational outcomes by creating continuity
between school and home learning environments.
Studies indicate that parental encouragement,
structured study routines, and positive
communication contribute significantly to learner
motivation and academic persistence (Jain &
Sharma, 2021).

Collectively, these findings suggest that learner
transformation is most likely to occur when
instructional adaptation, emotional support,
social interaction, and family involvement
function together within an inclusive educational
framework.

2.6 Research Gap

Although previous studies have examined
differentiated instruction, multisensory teaching,
emotional reinforcement, peer collaboration, and
inclusive pedagogy independently, comparatively
limited qualitative research has explored how
these approaches operate collectively within an
integrated intervention framework to transform
slow learners into active learners within
mainstream classroom environments. Existing
literature focuses predominantly on learners with
diagnosed disabilities, while fewer studies
specifically investigate slow learners who
experience persistent academic difficulties despite
functioning within the normal range of intellectual
ability.
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Furthermore, limited research within the Indian
educational context has examined the interaction
among instructional adaptation, emotional
support, peer collaboration, and parental
involvement in promoting learner engagement
and active classroom participation. The present
study addresses this gap by exploring how a
structured, multidimensional intervention
framework contributes to the educational
transformation of a slow learner within an
inclusive classroom setting.

Ill. METHODOLOGY

3.1 Research Design

The present study adopted a qualitative case study
design to explore the transformation of a slow
learner into an active learner within an inclusive
classroom environment. Qualitative research is
particularly suitable for investigating complex
educational phenomena that involve human
experiences, behaviours, perceptions, and social
interactions within natural settings (Creswell &
Poth, 2018). Rather than focusing on numerical
measurement or statistical generalization,
gualitative inquiry seeks to develop a detailed
understanding of how individuals experience and
interpret particular situations.

A case study design was selected because the
research aimed to examine a single learner’s
educational journey in depth. According to Yin
(2018), case studies are appropriate when
researchers seek to investigate contemporary
phenomena within real-life contexts and when the
boundaries between the phenomenon and
context are not clearly evident. The
transformation of a slow learner is influenced by
multiple interacting factors, including instructional
practices, emotional experiences, peer
relationships, parental support, and classroom
environments. A qualitative case study therefore
provided an appropriate framework for examining
these interactions comprehensively.

The study was guided by an interpretivist

perspective, which assumes that educational
realities are socially constructed and best

www.cortexplore.org = 32



CORTE  PLORE | Jovmalof

Research Article | ISSN: 3108-3021

CORTEXPLORE

understood through the meanings individuals
assign to their experiences. This perspective
enabled the researcher to explore the learner’s
evolving experiences, responses to intervention,
and perceptions of classroom participation within
a natural educational setting.

3.2 Research Setting

The study was conducted in a mainstream urban
school in South India. The school followed a
standard curriculum and served students from
diverse academic backgrounds and learning
abilities. The classroom environment reflected a
typical inclusive educational setting in which
learners with varying levels of academic
performance learned together under the guidance
of a classroom teacher.

The selection of a mainstream school setting was
important because the study aimed to investigate
learner transformation within an authentic
educational environment rather than a specialized
remedial or special education setting. Conducting
the study within a regular classroom allowed
observation of naturally occurring interactions
among the learner, teacher, peers, and
educational activities.

3.3 Participant

The participant was an eleven-year-old female
student enrolled in Grade VI. The learner was
identified by classroom teachers as a slow learner
based on consistent academic difficulties, reduced
classroom participation, slower learning pace, and
the need for repeated instructional support.

To ensure confidentiality, the participant was
assigned the pseudonym SL-01. The learner did
not have a diagnosed intellectual disability,
specific learning disorder, or severe behavioural
condition. However, academic records and
teacher observations indicated persistent
difficulties in understanding instructional content,
completing tasks independently, and participating
actively during classroom activities.

TABLE 1. Participant Profile

Vol 1 | Issue 4 | August, 2026

Variable Description
Participant Code SL-01

Age 11 Years
Grade VI

Gender Female

Educational Setting Mainstream School

Identified Concern Slow Learning

Intervention Duration 6 Months

Prior to intervention, the learner demonstrated:
e Low classroom participation

e Hesitation during oral questioning

e Limited confidence in academic tasks
e Inconsistent homework completion
e Dependence on teacher assistance

e Fear of making mistakes

These characteristics made the learner an
appropriate participant for exploring educational
transformation through structured intervention.

3.4 Sampling Procedure

The study employed purposive sampling, a
commonly used sampling strategy in qualitative
research. Purposive sampling involves selecting
participants who possess characteristics directly
relevant to the research objectives (Patton, 2015).
The participant was selected because she
exhibited the educational characteristics
associated with slow learning and demonstrated a
need for instructional and emotional support
within the classroom environment. The purpose of
the study was not to achieve statistical
representation but to develop an in-depth
understanding of a specific educational case.

Inclusion Criteria
The participant met the following criteria:
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e Identified as a slow learner by classroom
teachers

e Enrolled in Grade VI

e Demonstrated consistent academic difficulties

e Required repeated instructional support

e Displayed reduced classroom participation

e Obtained parental consent for participation

Exclusion Criteria
Learners were excluded if they:

e Had diagnosed intellectual disabilities

e Had diagnosed specific learning disorders

e Received specialized special education services
behavioural  or

e Demonstrated severe

emotional  disorders  requiring clinical

intervention

3.5 Intervention Framework

A structured intervention framework was
developed to support learner engagement,
confidence, participation, and  academic
involvement. The framework was informed by
educational psychology theories, inclusive
pedagogical principles, and previous research on
learner-centred instruction.

TABLE 2. Integrated Intervention Framework

Intervention Description

Component

Differentiated Modified content and
Instruction pacing

Multisensory Visual, auditory and tactile

Teaching activities

Emotional Positive feedback and
Reinforcement encouragement

Peer Collaboration | Peer buddy support
Parental Home learning
Involvement reinforcement

The intervention consisted of five integrated
components:

Differentiated Instruction

Instructional content was adapted according to
the learner’s readiness level and learning pace.

Vol 1 | Issue 4 | August, 2026

Lessons were simplified, divided into smaller units,
and supported through guided practice and
repeated explanation.

Multisensory Teaching Strategies

Visual, auditory, kinaesthetic, and tactile teaching
methods were incorporated into classroom
instruction.  Activities included storytelling,
demonstrations, visual aids, educational games,
role-play, and hands-on learning experiences.

Emotional Reinforcement

Positive reinforcement and supportive feedback
were used to reduce fear of failure and strengthen
learner confidence. Effort, participation, and small
improvements were acknowledged consistently
throughout the intervention period.

Peer Collaboration

A peer buddy system was introduced to facilitate
social interaction and collaborative learning. The
peer buddy provided assistance during classroom
activities, encouraged  participation, and
supported academic engagement.

Parental Involvement

Parents were encouraged to establish supportive
home learning routines, provide positive
encouragement, and maintain regular
communication with the teacher. Home-based
support reinforced classroom learning and
promoted consistency across educational
environments.

The intervention was implemented over a period
of six months, allowing sufficient time to observe
gradual behavioural and educational changes.

3.6 Data Collection Methods

Multiple sources of qualitative data were used to
obtain a comprehensive understanding of learner
transformation. The use of multiple data sources
enhanced credibility through triangulation.

Classroom Observations

Classroom  observations were conducted
throughout the intervention period to examine
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learner behaviour in natural instructional settings.
Observations focused on:
e Classroom participation

e Attention and engagement
e Task initiation

e Task completion

e Emotional responses

e Peerinteraction

e Response to feedback

Observation records provided direct evidence of
behavioural changes over time.

Semi-Structured Interviews
Semi-structured interviews were conducted with:
e The student

e The classroom teacher
e The parent

This format allowed participants to describe
experiences freely while ensuring that key topics
related to learning, participation, confidence, and
intervention experiences were explored
consistently.

Document Analysis
Educational documents were reviewed to assess
changes in academic engagement and task
completion. These documents included:

e Class notebooks

e Homework records

e Worksheets

e Assignments

e Teacher feedback records

Document analysis provided supplementary
evidence supporting observational findings.

Reflective Journals
Reflective journals were maintained throughout

the intervention period. These journals
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documented instructional strategies, learner
responses, classroom observations, challenges
encountered, and modifications introduced during
implementation.

3.7 Data Analysis

The collected data were analysed using thematic
analysis following the procedures outlined by
Braun and Clarke (2006). Thematic analysis is a
flexible qualitative method used to identify,
organize, and interpret patterns of meaning across
datasets.

The analysis involved six stages:

Familiarization

Interview  transcripts, observation notes,
documents, and reflective journals were read
repeatedly to develop familiarity with the data.

Initial Coding
Meaningful segments of data were assigned
descriptive codes representing key ideas and
experiences.
Examples included:

e Fear of failure

e Low confidence

e Participation avoidance
e Peer encouragement

e Positive reinforcement
e Improved engagement

Category Development
Related codes were grouped
categories such as:

e Academic behaviour

into broader

e Emotional development
e Instructional response
e Social support

Theme Generation

Categories were reviewed and organized into
overarching themes representing major
dimensions of learner transformation.
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Theme Review

Themes were refined and compared against the
original data to ensure consistency and
representativeness.

Interpretation
Themes were interpreted in relation to the
research objectives, educational psychology
theories, and existing literature.
Five major themes emerged from the analysis:

1. Academic engagement and classroom

participation
2. Emotional confidence and self-regulation

differentiated and

multisensory instruction

3. Effectiveness of

4. Influence of social support systems

5. Transformation from passive to active
learning behaviour

3.8 Trustworthiness
Several strategies were employed to enhance the
trustworthiness of the study.

Credibility

Credibility was strengthened through prolonged
classroom engagement, triangulation of multiple
data sources, and member checking with the
teacher and parent.

Transferability

Detailed descriptions of the participant,
educational setting, intervention process, and
findings were provided to facilitate transferability
to similar contexts.

Dependability

An audit trail documenting data collection
procedures, intervention activities, observation
records, and analytic decisions was maintained
throughout the study.

Confirmability

Triangulation and reflective documentation were
used to minimize researcher bias and ensure that
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interpretations were grounded in participant
experiences and observed evidence.

Researcher Reflexivity

The researcher maintained continuous reflective
awareness regarding personal assumptions and
interpretations throughout the study. Reflective
journals were used to monitor potential
researcher influence and support objective
interpretation of learner experiences.

3.9 Ethical Considerations

Ethical principles were followed throughout the
research process. Permission was obtained from
the school administration, and informed consent
was secured from the participant’s parent before
data collection commenced.

To ensure confidentiality, pseudonyms were used
in all records and reports. Participation was
voluntary, and participants were informed of their
right to withdraw from the study at any stage
without consequences. All data were stored
securely and used exclusively for academic
purposes.

This study employed a qualitative case study
design to examine the transformation of a slow
learner into an active learner within a mainstream
classroom setting. Data were collected through
classroom observations, semi-structured
interviews, document analysis, and reflective
journals. A six-month intervention framework
differentiated

multisensory teaching, emotional reinforcement,

integrating instruction,
peer collaboration, and parental involvement was
implemented to support learner development.
Data were analysed using thematic analysis,
resulting in five major themes related to academic
engagement, emotional confidence, instructional
effectiveness, social support, and learner
transformation. The following section presents
the findings generated from the analysis of these

data.
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IV. FINDINGS

4.1 Introduction

This section presents the findings of the study
based on data collected through classroom
observations, semi-structured interviews,
document analysis, and reflective journals during
the six-month intervention period. The purpose of
the analysis was to explore how an integrated
intervention framework facilitated the
transformation of a slow learner into an active

learner  within  an  inclusive  classroom
environment.

TABLE 3. Themes and Subthemes

Theme Subthemes

Academic Participation, Task
Engagement Completion

Emotional Reduced Anxiety, Self-
Confidence Efficacy

Instructional Differentiation,

Effectiveness Multisensory Learning

Social Support | Teacher, Peer, Parent
Systems Support

Learner Passive to Active
Transformation Engagement

Thematic analysis resulted in the identification of
five major themes:
1. Academic engagement and classroom

participation
2. Emotional confidence and self-regulation

differentiated and

multisensory instruction

3. Effectiveness of

4. Influence of social support systems

5. Transformation from passive to active
learning behaviour

The findings are presented with supporting
evidence from observations and participant
interviews to illustrate the learner’s
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developmental progression throughout the

intervention process.

4.2 Overview of Learner Transformation

At the beginning of the intervention, the learner
demonstrated limited classroom participation,
hesitation during questioning, fear of making
mistakes, and reduced confidence in academic
activities. Classroom observations indicated that
the learner frequently avoided eye contact during
instructional interactions, relied heavily on
teacher assistance, and rarely volunteered
responses during discussions.

As the intervention progressed, gradual changes
became evident in the learner’s engagement,
confidence, and willingness to participate. By the
later stages of the intervention, the learner
demonstrated increased  participation  in
classroom activities, improved task completion,
greater interaction with peers, and enhanced
confidence during learning experiences.

The transformation process was neither
immediate nor linear. Instead, it occurred
progressively through continuous instructional
adaptation, emotional reinforcement, peer
support, and parental involvement.

Theme 1: Academic Engagement and Classroom
Participation
4.3 Increased Participation in Classroom
Activities
One of the most significant findings of the study
was the improvement in classroom participation
and academic engagement. Prior to intervention,
the learner rarely contributed to classroom
discussions and often remained silent even when
encouraged by the teacher.
Classroom observations revealed that the learner
frequently:

e Avoided answering questions

e Delayed task initiation

e Required repeated prompts
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e Demonstrated limited involvement during
group activities

The learner reported:
“I was scared to answer because | thought | would
be wrong.”

This statement reflected the learner’s fear of
failure and reluctance to participate in public
learning situations.

As differentiated instruction and supportive
teaching strategies were introduced, participation
gradually improved. The learner became
increasingly willing to answer questions, engage in
discussions, and participate in structured learning
activities.

During later observations, the learner voluntarily
responded to classroom questions and
demonstrated greater willingness to attempt
unfamiliar tasks.

The learner stated:

“Now | try to answer even if | am not fully sure.”
This shift suggests increasing confidence and
willingness to engage in learning despite
uncertainty.

The findings indicate that instructional adaptation
and emotional support contributed significantly to
increased academic participation.

4.4 Improvement in Task Initiation and
Completion
Before intervention, the learner frequently

hesitated before beginning classroom tasks and
often required teacher assistance to complete
assignments.

Observation records showed:
e Delayed task initiation

e Incomplete assighments
e Frequent requests for clarification

e Dependence on teacher support

Vol 1 | Issue 4 | August, 2026

As the intervention progressed, improvements
were observed in both task initiation and task
completion.

The learner became more willing to begin tasks
independently and demonstrated greater
persistence during academic activities. Classroom
assignments and homework records indicated
increased consistency and improved completion
rates.

The teacher observed:
“She began trying activities independently before
asking for help.”

This finding suggests increased learner autonomy

and willingness to engage with academic
challenges.
Theme 2: Emotional Confidence and Self-
Regulation

4.5 Reduction in Fear of Failure

Fear of failure emerged as a dominant issue during
the initial stages of the study. The learner
frequently expressed anxiety regarding classroom
participation and assessment situations.

The learner explained:

“I feel nervous when everyone looks at me.”

The teacher also reported that the learner often
appeared anxious when asked to answer
guestions publicly.

Repeated experiences of academic difficulty
appeared to have contributed to low confidence
and avoidance behaviours.

Positive reinforcement strategies were
implemented throughout the intervention. Efforts
rather than outcomes were acknowledged, and
mistakes were treated as opportunities for
learning.

Over time,
became evident.
increased comfort
classroom interaction.

observable reductions in anxiety
The learner demonstrated
during questioning and
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The learner stated:

“I feel less scared to answer now.”

This statement reflects a meaningful shift in
emotional confidence and willingness to
participate despite uncertainty.

4.6 Development of Academic Self-Confidence

A second aspect of emotional transformation
involved the development of academic self-
confidence.

learner often expressed doubt
abilities and demonstrated
attempt challenging  tasks

Initially, the
regarding her
reluctance to
independently.

The parent reported:
“She used to say she could not do anything
properly.”

As the intervention progressed, improvements in
confidence became increasingly apparent.
The learner demonstrated:

e Greater willingness to attempt tasks

e Reduced dependence on teacher support
e Increased classroom participation

e Improved persistence during challenging
activities

The teacher commented:
“She became more willing to try, even when she
was not sure of the answer.”

These observations suggest that positive
reinforcement and successful learning
experiences contributed to enhanced academic
self-efficacy.

Theme 3: Effectiveness of Differentiated and
Multisensory Instruction

4.7 Response to Differentiated Instruction
Differentiated instruction emerged as one of the
most effective components of the intervention
framework.
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Before intervention, the learner frequently
struggled to understand lessons delivered at the
standard classroom pace.

The learner explained:
“Sometimes the lesson moved too fast and | could
not understand.”

Instructional adaptations included:
e Simplified explanations

e Step-by-step instruction

e Additional response time

e Guided practice

e Scaffolded learning activities

Following these modifications, observable
improvements in comprehension and
participation were recorded.

The teacher stated:
“When lessons were broken into smaller parts, she
understood much better.”

The learner also demonstrated increased
confidence during activities that matched her
learning pace and readiness level.

4.8 Impact of Multisensory Learning Experiences
The learner responded particularly positively to
multisensory teaching approaches.
Activities involving:

e Visual aids

e Storytelling

e Educational games
¢ Demonstrations

e Hands-on learning

generated noticeably higher levels of engagement
compared to traditional lecture-based instruction.
The learner reported:

“Pictures and games help me understand better.”
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Observation records indicated increased attention
and participation during activity-based learning
sessions.

Visual materials appeared especially effective in
supporting understanding and memory retention.
These findings suggest that multisensory
instruction created more accessible and
meaningful learning experiences for the learner.

Theme 4: Influence of Social Support Systems
4.9 Teacher Support and Encouragement
Teacher support emerged as a central factor
influencing learner transformation.
Throughout the intervention,
intentionally provided:

e Encouragement

the teacher

e Positive reinforcement
e Constructive feedback
e Emotional reassurance

The learner reported feeling more comfortable
asking questions and attempting tasks when she
perceived the classroom environment as
supportive.

The teacher stated:
“Praise and encouragement made her more willing
to participate.”

Supportive teacher-student interactions appeared
to reduce anxiety and promote learner
engagement.

4.10 Peer Collaboration and Classroom Inclusion
The peer buddy system contributed significantly to
social confidence and participation.
Before intervention, the learner participated
minimally during group activities and rarely
interacted with classmates during academic tasks.
The peer support system provided:
e Instructional assistance

e Social encouragement

e Collaborative participation opportunities
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The learner explained:
“Mly friend helps me when | do not understand.”
The teacher observed:

“Earlier she avoided activities, but now she tries to
participate with peers.”

Peer collaboration appeared to reduce social
anxiety and increase classroom belongingness.

4.11 Parental Involvement and Home Learning
Support
Parental involvement strengthened continuity
between home and school learning environments.
The parent reported that prior to intervention,
homework sessions were often characterized by
frustration and emotional distress.
Following intervention, noticeable improvements
were observed in:

e Homework completion

e Study habits
e Motivation
e Confidence

The parent stated:
“She started doing homework more independently
after the intervention.”

The parent also observed greater willingness to
engage in learning activities at home.

These findings highlight the
consistent support across
environments.

importance of
educational

Theme 5: Transformation from Passive to Active
Learning Behaviour

4.12 From Withdrawal to Participation
The most significant finding of the study was the
learner’s gradual transformation from passive
academic withdrawal to active participation.
Initially, the learner demonstrated:

e Fear of participation

e Task avoidance
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e Low confidence
e Minimal interaction

By the end of the intervention period, the learner
displayed:
e Increased participation

e Improved confidence

e Greater independence

e Enhanced social interaction

e Positive attitudes toward learning

The transformation process was characterized by
small but meaningful behavioural changes
accumulated over time.

The learner increasingly viewed herself as capable
of participating and contributing within the
classroom environment.

4.13 Summary of Findings
The findings demonstrate that learner
transformation occurred through the interaction
of instructional, emotional, and social factors
rather than through any single intervention
strategy.
Five interconnected themes emerged:

1. Academic engagement and classroom

participation
2. Emotional confidence and self-regulation

differentiated and

multisensory instruction

3. Effectiveness of

4. Influence of social support systems

5. Transformation from passive to active
learning behaviour

The intervention framework contributed to
improvements in participation, confidence, task
completion, peer interaction, and learner
motivation. The findings suggest that slow
learners can become active participants when
provided with supportive, inclusive, and
responsive educational environments.
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V. DiscussioN

5.1 Introduction

The purpose of this study was to explore how a
structured intervention framework facilitated the
transformation of a slow learner into an active
learner  within  an  inclusive  classroom
environment. The findings revealed that learner
transformation was influenced by the interaction
of instructional, emotional, and social factors
rather than by any single intervention strategy.
Improvements were observed in classroom
participation,  confidence, task initiation,
engagement, peer interaction, and willingness to
engage in academic activities. This chapter
discusses the findings in relation to educational
psychology theories and previous research.

The discussion is organized around the five themes
identified during thematic analysis:
1. Academic engagement and classroom

participation
2. Emotional confidence and self-regulation

differentiated and

multisensory instruction

3. Effectiveness of

4. Influence of social support systems

5. Transformation from passive to active
learning behaviour

5.2 Academic
Participation

One of the most significant findings of the study
was the learner’s increased participation in
classroom activities and academic tasks. Prior to
intervention, the learner demonstrated
characteristics commonly associated with passive
learning behaviour, including reluctance to answer
guestions, avoidance of participation, delayed

Engagement and Classroom

task initiation, and dependence on teacher
assistance. Such behaviours are frequently
observed among learners who experience

repeated academic difficulties and low confidence
in their abilities (Ormrod, 2020).
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Following the intervention, the learner became
increasingly willing to participate in classroom
discussions, respond to teacher questions, and
engage in learning activities. Improvements were
also observed in task initiation and completion.
These findings suggest that learner engagement
can be enhanced when instructional practices are
adapted to individual needs and supported
through positive classroom experiences.

The findings are consistent with the work of Panda
and Tewari (2019), who reported that
instructional adaptation and individualized
support contributed to increased participation
and academic engagement among learners
experiencing persistent learning difficulties.
Similarly, Kaur (2021) found that activity-based
and multisensory instructional approaches
significantly improved classroom involvement and
motivation among slow learners.

From a theoretical perspective, these findings
support constructivist assumptions that learners
become more actively engaged when educational
experiences are meaningful, accessible, and
responsive to their developmental needs. The
findings also align with Piaget’s (1952) view that
learning  occurs most effectively when
instructional experiences correspond to learners’
cognitive readiness and opportunities for active
engagement.

5.3 Emotional Confidence and Self-Regulation
The second major finding involved the
development of emotional confidence and
reduction in fear of failure. At the beginning of the
study, the learner demonstrated anxiety,
hesitation, and low confidence during classroom
participation. Fear of making mistakes and
negative self-perceptions appeared to influence
academic behaviour and willingness to engage in
learning activities.

As the intervention
improvements

progressed, substantial
were observed in emotional
confidence. Positive reinforcement,
encouragement, supportive feedback, and
opportunities  for  successful participation
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appeared to reduce anxiety and increase
willingness to attempt academic tasks. The learner
gradually developed confidence in responding to
guestions and participating in classroom activities.
These findings support Bandura’s (1997) theory of
self-efficacy, which proposes that beliefs about
personal competence influence motivation,
persistence, and behavioural engagement. The
learner’s increasing willingness to participate
despite uncertainty suggests growing self-efficacy
and confidence in academic situations.

The findings are also consistent with Heiman
(2017), who identified fear of failure and low self-
confidence as major barriers affecting classroom
participation among learners experiencing
academic difficulties. Similar to previous research,
the present study found that supportive
educational environments can positively influence
learners’ emotional well-being and willingness to
engage in learning activities.

The results highlight the importance of addressing
emotional dimensions of learning alongside
academic support. Educational interventions that
focus solely on academic performance may fail to
address underlying emotional barriers that limit
participation and engagement.

5.4 Effectiveness of Differentiated and
Multisensory Instruction

Differentiated instruction and multisensory
teaching emerged as particularly effective
components of the intervention framework. The
learner responded positively when lessons were
adapted to her learning pace and presented
through visual, auditory, and activity-based
methods.

Prior to intervention, the learner frequently
struggled to follow conventional classroom
instruction delivered at a standard pace.
Instructional modifications such as simplified
explanations, scaffolded activities, additional
response time, and guided practice improved
comprehension and participation.
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These findings are consistent with Tomlinson’s
(2014) conceptualization of differentiated
instruction, which emphasizes adapting teaching
practices according to learner readiness, interests,
and learning profiles. Differentiation reduces
cognitive overload and allows learners to access
curriculum content more effectively.

The positive impact of multisensory instruction
observed in the study also aligns with previous
research. Kaur (2021) reported that multisensory
teaching strategies improved attention, retention,
and academic engagement among learners
experiencing educational difficulties. Similarly,
Hallahan et al. (2019) emphasized the importance
of visual and experiential learning opportunities
for students requiring additional instructional
support.

The findings further support active learning
principles proposed by Prince (2004), who argued
that meaningful learning occurs when students
actively participate in educational experiences
rather than passively receive information.
Through visual aids, storytelling, games, and
hands-on activities, the learner became more
actively involved in the learning process.

Importantly, the results  suggest that
differentiated instruction and multisensory
teaching were most effective when implemented
together rather than as isolated strategies. The
integration of these approaches created learning
experiences that were accessible, engaging, and
responsive to individual needs.

5.5 Influence of Social Support Systems

Another important finding concerned the role of
social support systems in learner transformation.
Teacher encouragement, peer collaboration, and

parental involvement emerged as significant
contributors to increased engagement and
confidence.

The teacher played a central role in creating a
supportive classroom climate. Positive
reinforcement, encouragement, constructive
feedback, and emotional reassurance appeared to
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reduce learner anxiety and promote participation.
These findings reinforce the importance of
teacher-student relationships in facilitating
educational success.

The findings are consistent with Vygotsky’s (1978)
sociocultural theory, which emphasizes the role of
guided interaction and social support in cognitive
development. Through supportive interactions,
learners receive assistance that enables them to
perform beyond their current level of independent
functioning.

Peer collaboration also contributed positively to
learner development. The peer buddy system
provided opportunities for academic assistance,
social interaction, and emotional support.
Increased participation during collaborative
activities suggests that peer relationships may
reduce feelings of isolation and encourage active
engagement.

These findings align with Johnson and Johnson’s
(2017) research on cooperative learning, which
demonstrated that collaborative educational
experiences can improve motivation,
participation, and academic achievement.

Parental involvement further strengthened
learner transformation by reinforcing classroom
learning within the home environment. The
parent reported improvements in homework
completion, study habits, and learner confidence.
Similar findings were reported by Jain and Sharma
(2021), who found that parental encouragement
positively influenced motivation and academic
persistence among learners experiencing
educational challenges.

Collectively, these findings demonstrate that
educational transformation is influenced not only
by instructional practices but also by the quality of
social support systems surrounding the learner.

5.6 Transformation from Passive to Active
Learning Behaviour

The most important finding of the study was the
learner’s transformation from passive learning
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behaviour to active educational engagement.
Initially, the learner exhibited behaviours
associated with academic withdrawal, including
fear of participation, low confidence, task
avoidance, and limited interaction. By the
conclusion of the intervention, the learner
demonstrated increased participation, improved
confidence, greater independence, and enhanced
willingness to engage in classroom activities.

This transformation did not occur suddenly.
Instead, it developed gradually through repeated
experiences of  success, encouragement,
instructional adaptation, and social support. The
findings suggest that learner transformation is a
multidimensional process involving cognitive,
emotional, and social development.

The transformation observed in this study
supports Bandura’s (1997) argument that
successful experiences contribute to self-efficacy
development, which subsequently influences
behavioural engagement. As  confidence
increased, the learner became more willing to
participate, take academic risks, and engage
actively in learning opportunities.

The findings also support inclusive education
principles advocating that educational barriers
often arise from mismatches between learner
needs and instructional environments rather than
from learner deficits alone (UNESCO, 2020). When
the educational environment became more
responsive and supportive, the learner
demonstrated substantial improvement in
participation and engagement.

A significant contribution of the present study is
the demonstration that learner transformation
emerged from the interaction of multiple
intervention components. Differentiated
instruction, multisensory teaching, emotional
reinforcement, peer collaboration, and parental
involvement worked collectively to create a
supportive learning ecosystem. The findings
suggest that comprehensive intervention
frameworks may be more effective than isolated
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educational strategies in promoting meaningful
learner development.

5.7 Critical Reflection on the Findings

Although the intervention produced substantial
improvements in learner participation,
confidence, and engagement, transformation was
gradual rather than immediate. Certain challenges
related to independent task completion,
conceptual retention, and sustained
concentration occasionally continued to emerge
during more complex academic activities.

These observations suggest that learner
transformation should not be viewed as a
complete elimination of educational difficulties
but rather as a developmental process involving
gradual improvement over time. Continued
instructional adaptation and emotional support
may be necessary to sustain long-term progress.

Additionally, the effectiveness of the intervention
may have been influenced by contextual factors
such as teacher commitment, classroom climate,
parental cooperation, and school support. Similar
interventions implemented in different
educational environments may produce varying
outcomes depending on the availability of
supportive resources and relationships.

The findings should therefore be interpreted
within the context of a single qualitative case
study and not generalized indiscriminately to all
learners or educational settings.

demonstrates

The  discussion that the

transformation of the learner was influenced by
the interaction of instructional, emotional, and
social factors. Improvements in academic
engagement, emotional confidence, classroom
participation, and learning behaviour were
observed following the implementation of an
integrated intervention framework. The findings
psychology

emphasizing active learning, social interaction,

support  educational theories

and self-efficacy development. They also reinforce

inclusive  education  principles advocating
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responsive and learner-centred educational
practices. The next chapter presents the

implications, limitations, recommendations, and
conclusions of the study.

VI. IMPLICATIONS, LIMITATIONS AND FUTURE DIRECTION

6.1 Introduction

The findings of this study provide important
implications for educational practice, educational
psychology, inclusive education, and learner-
centred pedagogy. The transformation of a slow
learner into an active learner demonstrated that
meaningful educational change can occur when
instructional, emotional, and social supports are
integrated  within a responsive learning
environment. This chapter discusses the practical
implications of the findings, identifies limitations
of the study, and proposes directions for future
research.

6.2 Educational Implications

The findings of the present study have significant
implications for teachers, schools, educational
psychologists, parents, and policymakers seeking
to support learners who experience academic

difficulties within  mainstream educational
settings.
The study demonstrated that learner

transformation is not solely dependent on
intellectual ability or academic aptitude. Rather,
educational outcomes are influenced by the
interaction of instructional methods, emotional
support, social relationships, and environmental
factors. Consequently, educational interventions
should move beyond deficit-oriented perspectives
and focus on creating learning environments that
maximize learner strengths and opportunities for
engagement.

The findings further reinforce the principles of
inclusive education, which advocate that
educational systems should adapt to learner
diversity rather than expecting learners to
conform to rigid instructional structures. When
educational environments become more flexible
and supportive, learners who previously appeared
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6.3 Implications for Teachers

Teachers play a central role in facilitating learner
engagement and educational transformation. The
findings suggest that instructional flexibility and
responsiveness are critical for supporting slow
learners within mainstream classrooms.

Several practical implications emerge:

Differentiated Instruction

Teachers should adapt instructional content,
pacing, activities, and assessment methods
according to learner readiness and learning needs.
Differentiated instruction reduces cognitive
overload and increases accessibility to curriculum
content.

Multisensory Learning Experiences
The study demonstrated the effectiveness of
visual, auditory, tactile, and kinaesthetic teaching
methods. Teachers should incorporate:

e Visual aids

¢ Demonstrations

e Educational games

e Storytelling

e Activity-based learning
e Hands-on experiences

to promote understanding and participation.

Positive Reinforcement

Consistent encouragement and constructive
feedback can reduce learner anxiety and
strengthen confidence. Teachers should recognize
effort and progress rather than focusing
exclusively on academic performance.

Supportive Classroom Climate

Creating psychologically safe learning
environments encourages learners to ask
guestions, attempt challenging tasks, and

www.cortexplore.org = 45



CORTE  PLORE | Jovmalof

Research Article | ISSN: 3108-3021

CORTEXPLORE

participate without fear of embarrassment or
failure.

The findings suggest that even small instructional
modifications can have significant effects on
learner engagement and participation.

6.4 Implications for School Psychologists

The findings have important implications for

school psychologists and professionals involved in

educational assessment and intervention.

School psychologists can play a significant role in:
e Early identification of slow learners

e Psychoeducational assessment

e Emotional and behavioural support
e Consultation with teachers

e Parent guidance and counselling

e Development of individualized

intervention plans

The study highlighted the influence of emotional
factors such as confidence, fear of failure, and self-

efficacy on educational engagement. School
psychologists can support learners through
interventions designed to strengthen self-

confidence, resilience, emotional regulation, and
adaptive coping skills.

Furthermore, collaboration among teachers,
psychologists, and families can contribute to
comprehensive support systems that address both
academic and psychosocial dimensions of learner
development.

6.5 Implications for Inclusive Education
The study supports contemporary perspectives on

inclusive education by demonstrating that
educational barriers often emerge from
mismatches between learner needs and

instructional environments rather than from

learner deficits alone.

Several implications for inclusive educational
practice emerge:
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Learner Diversity Should Be Recognized
Classrooms should acknowledge differences in
learning pace, readiness, strengths, and
educational needs.

Inclusive Pedagogy Should Be Prioritized
Teachers should adopt flexible and responsive
teaching approaches that enable all learners to
access learning opportunities.

Participation Should Be Viewed as a Key
Outcome

Educational success should not be measured
solely through examination performance.
Participation, engagement, confidence, and social
inclusion are equally important indicators of
learner development.

Holistic Support Systems Are Essential

The findings indicate that instructional support
alone may be insufficient. Effective inclusion
requires collaboration among teachers, peers,
families, and support professionals.

6.6 Implications for Parents
The study demonstrated the positive influence of
parental involvement on learner engagement and
confidence.
Parents can support learner development by:

e Establishing regular study routines

e Providing emotional encouragement
e Celebrating small achievements

e Communicating with teachers

e Creating supportive home learning
environments
The findings suggest that parental support

reinforces classroom learning and contributes to
learner motivation and persistence.

6.7 Limitations of the Study
Several limitations should be acknowledged when

interpreting the findings of this study.

Single Participant Design
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The study focused on one learner. Consequently,
the findings provide in-depth understanding
rather than statistical generalization.

Context-Specific Findings

The study was conducted within a particular
school and classroom environment. Different
educational contexts may influence intervention
outcomes.

Qualitative Nature of the Study

As a qualitative case study, the findings reflect
participant experiences and contextual
interpretations  rather than  quantitative
measurement of intervention effectiveness.

Researcher Interpretation

Although efforts were made to maintain
reflexivity, triangulation, and methodological
rigor, qualitative analysis inherently involves
interpretive judgment.

Duration of Intervention

The intervention was implemented over six
months. Longer-term studies may provide
additional insights into the sustainability of learner
transformation over time.

These limitations should be considered when
applying the findings to other educational settings.

6.8 Recommendations
Based on the findings of the study, several
recommendations are proposed.

For Teachers

e Implement differentiated instructional

practices.

e Use multisensory teaching approaches
regularly.

e Provide positive reinforcement and

emotional support.

e Encourage cooperative learning and peer
collaboration.

e Monitor learner progress continuously.
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For Schools
e Promote inclusive educational practices.

e Provide professional development

opportunities for teachers.

e Establish support systems for academically
struggling learners.

e Encourage collaboration between teachers
and families.

For Educational Psychologists

e Conduct early identification and
intervention.

e Develop school-based support
programmes.

e Provide socio-emotional support for
learners experiencing academic
difficulties.

e Collaborate with teachers in designing
individualized intervention strategies.

For Parents

e Maintain consistent home learning

routines.
e Encourage effort rather than perfection.

e Communicate regularly with teachers

regarding learner progress.

6.9 Future Research Directions
The findings of this study provide several
opportunities for future investigation.
Future studies may:
e Examine similar interventions with larger

participant groups.

e Explore longitudinal learner
transformation over multiple academic

years.

e Employ mixed-method research designs
combining qualitative and quantitative
approaches.
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e Investigate technology-assisted

interventions for slow learners.

e Examine neuropsychological and socio-

emotional factors influencing learner

engagement.

e Compare intervention effectiveness across
different educational settings and age

groups.
Further research may contribute to the
development of evidence-based educational

practices that support diverse learners within
inclusive environments.

This chapter discussed the implications of the

findings for teachers, school psychologists,

parents, and inclusive educational practice. The
study highlighted the importance of integrated

instructional, emotional, and social support

systems in promoting learner engagement and

participation. Limitations of the study were

acknowledged, and recommendations were

proposed for educational practice and future
research. The final chapter presents the overall
conclusions of the study and summarizes the
major contributions to educational psychology
and inclusive education.

VIl. CONCLUSION

7.1 Introduction

This study explored the transformation of a slow
learner into an active learner through a structured
intervention framework implemented within an
inclusive classroom environment. Guided by
educational psychology principles and inclusive
pedagogical practices, the research examined how
differentiated instruction, multisensory teaching,
emotional reinforcement, peer collaboration, and
parental involvement contributed to learner
development and educational engagement.

The study sought to understand not only academic

changes but also the emotional, behavioural, and
social processes that supported learner
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transformation. Through a qualitative case study
approach, rich insights were obtained regarding
the learner’s experiences and responses to
intervention over a six-month period.

7.2 Summary of Major Findings

Five major themes emerged from the analysis:
Academic Engagement and Classroom
Participation

The learner demonstrated increased participation,
improved task initiation, greater willingness to
answer questions, and enhanced engagement in
classroom activities.

Emotional Confidence and Self-Regulation

The intervention contributed to reduced fear of
failure, increased confidence, and improved
willingness to attempt challenging tasks.

Effectiveness of Differentiated and Multisensory
Instruction

Instructional adaptation and multisensory
teaching approaches improved comprehension,
participation, and learner motivation.

Influence of Social Support Systems

Teacher encouragement, peer collaboration, and
parental involvement played critical roles in
supporting learner development.

Transformation from Passive to Active Learning
Behaviour

The learner gradually transitioned from academic
withdrawal and limited participation to active
engagement and increased independence within
the classroom environment.

These findings demonstrate that learner
transformation is a multidimensional process
influenced by cognitive, emotional, and social
factors.

7.3 Contribution to Educational Psychology
The study contributes to educational psychology
by highlighting the interaction between self-

efficacy, instructional support, social
relationships, and learner engagement. The
findings  support theoretical perspectives

emphasizing active learning, social interaction,
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and confidence-building as essential components
of educational development.

The study also demonstrates that educational
interventions should address emotional and
motivational factors alongside academic support.
Learners who experience repeated academic
difficulties may require opportunities to rebuild
confidence before meaningful participation can
occur.

7.4 Contribution to Inclusive Education
The findings reinforce the principles of inclusive
education by demonstrating that educational
barriers can be reduced through responsive and
learner-centred instructional practices.

The study suggests that slow learners should not
be viewed primarily in terms of limitations.
Instead, educators should focus on identifying and
strengthening conditions that promote
participation, confidence, and engagement.
Inclusive education becomes meaningful when
schools provide flexible learning opportunities
that recognize and accommodate learner
diversity.

7.5 Final Conclusion

The transformation observed in this study was not
the result of a single instructional strategy. Rather,
it emerged through the combined influence of
differentiated instruction, multisensory learning
experiences, emotional reinforcement, peer
collaboration, and parental involvement operating
within a supportive educational environment.
The findings demonstrate that slow learners
possess the capacity for meaningful educational
growth when provided with appropriate
opportunities, encouragement, and instructional
support. Learner transformation is therefore best
understood as a process of empowerment rather
than remediation.

Ultimately, the study highlights that educational
success extends beyond academic achievement.
When learners develop confidence, participate
actively, engage meaningfully with learning
experiences, and perceive themselves as capable
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contributors within the classroom, genuine
educational  transformation  occurs.  Such
transformation represents the broader goal of
inclusive education and the foundation of
equitable learning opportunities for all learners.
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